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Drama Teaching Ideas

Based upon The Woman of The Sea by Kevin Crossely Holland

1. Aim of scheme
This scheme of work provides a series of activities designed to introduce students to the range of creative writing and drama skills necessary for them to produce pieces of drama for performance.

This performance will take the form of a story developed from source material to be read (off script) by a number of pupils acting as narrators, while other the students enact key scenes in character via tableaux. Students will also create a range of individual pieces of creative writing: in-character monologues, reflective letters etc.

Students will be directed and encouraged to work in groups and as individuals on a range of explorations and tasks that will develop their confidence and a range of skills. They will come to understand, through creative experimentation and practice, how plot is created; characters developed and script developed; and how physical and spoken elements of performance combine together to tell a story.

Students will learn to think empathetically about other people, real and imagined, and see ways to structure their insights and ideas about character through the development of a fictional story developed from a source text. To help them in this, they will be guided by a sequence of physical objects and shared discussion of the possible ways in which their story designs can be developed.
This scheme of work was developed to include a day of workshops and a performance at a local children’s theatre. However, it would work equally well with the performance taking place at school. 
Session 1 

Aims of session
· To introduce the story of ‘the selkie’ and explore its narrative design (plot and character) as a basis for creating a piece of writing and physical work for performance.
· To stimulate students’ imagination through physical experimentations, and through these physical activities to introduction some key ways of working creatively in a drama-skills context.
Warm up activities (These are general suggestions: you can do as many or as few of these as seems required to raise energy levels.)

1. The whole group stands in a circle. To begin, use an empty plastic water bottle as a prop to make a simple mime to suggest what you imagine it to be: put it to your ear and ‘talk’. Students must guess you have made the bottle into a telephone. The first to shout out the right answer has the bottle tossed to them and they have to make a new mime as quickly as they can. Thinking time is strictly limited. First student to guess this new mime/ object gets the bottle; and so on until ideas begin to dry up. This short and simple game is about speed of reacting to a mime and using imagination to make your own.
2. Divide group into two halves. First group are guests at a very ‘posh’ art gallery, looking at pictures and chatting to one another. They walk about the room pointing at invisible pictures, greeting each other with ‘posh’ (extravagant) gestures (give examples, air kisses, flourishes with arms etc).  No talking. They do this for a few moments, and then the other half of the group enters the game. They are waiters/waitresses carrying heavy trays of drinks for guests to take glasses from. They must move about offering drinks to guests, but they must never move too quickly, miss anyone out from their offers of drinks or get in the way of any guest. Do this for a few moments.
3. Then swap roles – guests become waiting staff etc. See how people use space and create their roles through how they move.
4. Now imagine the show is in an ice rink, guests and waiting staff can only glide, not walk, and sometimes they get a bit unsteady, especially the people with the heavy trays. (No-one quite falls over!)
5. Now swap again – waiters/waitresses become guests etc. This time the gallery is on a ship and it is beginning to sway. Show the students which way the ship is swaying by rocking to the left slowly then back to the right. To begin with everyone watches you and dips the same way. Guests have to move with the roll of the deck, waiting staff have to balance their trays. After a while, if you keep the rhythm of the swaying up, the whole group will be rocking left to right and back again as one group, as if the floor really is rolling. At this point stop the game.
Read - ‘The Woman from the Sea’ by Kevin Crossely Holland. 

Give very little introduction, just say it is a myth not a ‘true life’ everyday type of story, and that we will be creating our new work from some of the ideas that the story contains. It will be our starting point. But for now the students should just enjoy the story and try to visualise the things that happens in it, the characters, and the places where it takes place. They should try to imagine how characters felt about things that happen. 

After reading story, don’t invite comment or criticism. Try to keep students focused on the world of the story, to their feelings about it rather than analysing it. Do this by going straight into activities that are set in the imagined world of the story

Activity  
Divide pupils into groups of approx 4 and give each group an envelope with an activity written on a slip of paper inside it (a different activity in each envelope.)  They must not share the contents of their envelopes with other groups. These activities are: 
· You are walking on the beach on a calm still sunny day. A storm blows up but you keep walking through the wind and the rain. You are struggling to walk on a beach that is really pebbly, and every step is hard work, but you keep going.
· You are playing on a flat sandy beach. You dance up and down the beach as the waves run in then retreat.  You try to keep as close to the water’s edge as you can, but every now and again you get wet feet and the water is cold!
· You are walking on a beach and find a strange skin from the story, like a thick flowing dress or coat. It is soft, shiny and slippery. You take it out of its hiding place, hold it, and let it run through your hands or arms. It feels nice, like silk, but when you smell it, it is fishy so not very nice! 
· You are looking out to sea after your mother has gone. You are not a confident swimmer and the sea is rough. It takes you a few goes to wade into the cold water deep enough to swim, then the waves knock you back, but you keep trying. Then you hear someone calling from the beach. You turn round, you wave, you drift and let the wave surge rush you back to shore where you stagger onto the beach.

Input - Introduce students to the idea of a tableau: scenes created by students planning and executing a shape or formation of characters who convey a moment in a story through their combined poses, positioning etc. The tableaux suggested throughout this scheme can be freeze frame (where no movement occurs) or can be created as a series of poses and positions which are performed in sequence. In both cases, a narrator will usually be providing a description of what is happening in the tableau. (See Appendix for a further definition of tableaux as used in a drama context.)
After a few minutes of rehearsal, each group shows the tableau they have made to the rest of the group. They have to guess what is going on. They will realise that all the mimes are linked to the world of the story.

The aim of this activity is to focus students onto physicalisation of imagination stimulated by elements of the selkie story.
Input - Focus the group back to the story. As a whole group, make a list of the key characters. Then make another quicklist of the key events in the story. The teacher should note down all the interesting, imaginative and exciting words and descriptions the pupils suggest to create a word wall! 
(Note: Do as many of the following three activities as time allows, or, in the case of the third, activity, if students can continue this writing in further writing time before the next week’s session.)

Activity 
Invite pupils to sculpt some or all of these characters in front of the class. (Sculpt = one person volunteers to be the character and stands before the group. The group suggest ways they should stand to create a pose that shows the nature of the character; e.g make a student stoop and hold the top of an invisible walking stick to suggest a old man or woman.)
Discuss what ideas work, which best suggest character through physical pose or gesture.

Input - Referring back to any key descriptions of location and scene setting in the story, discuss with students how they see the world of the story: the village and the coastline. Try to agree a general kind of location (Hibernian rather than tropical!) 

Activity  
Divide into groups of four. Each group is given a sheet of A3 paper, onto which they draw a map or panoramic picture/ view of the village etc; the world of the story. The best approach is a map with pictures of key places drawn into it. (Put these on the walls as a resource for later work.)
Input - Writers use words instead of maps or pictures to create through descriptions the worlds in which their stories take place. Good descriptions of places and scenes are crucial to writing that really engages readers. Good descriptions involve all the senses: not just what you could see if you were actually in the world of the story, but what you might smell, hear and even feel e.g. the sea wind on your face.
Activity 
Each student writes a description of the village as they imagine it. (It doesn’t matter if everyone describes a slightly or even radically different place, this work is about personal imagination and writing.).
When they have finished writing their description they are asked to re-read/edit it and choose the phrase or sentence they think it most effective.

The teacher collects the chosen phrases. (Collect in work with best bits highlighted).

Note: don’t give the place a name; it is just ‘the village’.
Session 2
Aims of session
· To develop pupils’ understanding of basic story structure
· To explore deeper knowledge of characters: their motivations, relationships, attitude and emotions. 

Input - A very quick review of key elements of the selkie story, just to refresh minds and focus the following physical activities.

Activity
Warm up activities - Divide into groups of 4/5, plan and show the following freeze frame tableaux related to the story. Think about how best to make the shapes of:
· The jagged rocks below the cliffs

· A group of villagers launching a boat into the waves
· Hauling full nets of fish onto a boat.

· Walking up to the village in the face of a storm

When tableaux are shown, focus students onto thinking about and improving small details: how they use their hands (fingers opened or closed), the way they touch one another, the angle of their heads, the point they are looking towards, etc. Try to get students to literally physically stretch their ideas so that they are really sculpting their bodies into shapes and shared forms.
Activity

Divide the children into four groups. This could also be an activity that includes more than one class or year group. 
 

Input – The teacher or other adults now introduce a box of objects to stimulate creativity to each group. Each group’s box will contain a different range of objects and visual images, but all will be in some way at least potentially linked to the story. Each box will suggest a different way forward imaginatively from the original story, so that when the stories from different groups are brought together for the performance, there will be a range of new stories to show, loosely linked to a common root. Each box is designed to link to a potential imaginative extension of the selkie story: The objects and images are chosen to stimulate a specific type of ‘what happened next’ creative exploration.

Open the box and hand out objects one at a time, inviting students to ask questions. (What is this, who might it belong to, what could be its significance to a character or to the story?) Make suggestions about how the object could link to any events or ideas from the story. Try to create an air of expectation and excitement, and make clear that there is no one ‘right’ interpretation for the presence an object, it could mean many different things. Encourage students ‘run’ with any creative ideas they have that are triggered by the appearance of an object.
An adult – the teacher, writer, or an LSA - needs to be listing student’s ideas while the objects are revealed and discussed.

Box 1 - Fishing Industry theme
· Piece of nylon fishing net 
· Picture of factory ship 
· Picture of huge quantities of fish being caught 
· Reports of over-fishing and decline of fish stocks (from internet) 

· Fish tin

· Picture of small traditional village fishing boat

Activity  
Discuss what sort of story, using the selkie as its starting point, might be suggested by these objects. Suggest that students are going to create a kind of ‘what happened next’ to the characters in the selkie story.

The area of storylines to be developed from this box is that modern intensive fishing vessels threaten the safety of the seals and therefore the selkie. They also threaten the livelihoods of the small local fishing boats who can work without harming the seals and other wildlife. So an ‘old ways’ versus ‘new ways’ story could develop and themes such as humans living in balance with nature, the dangers of stripping the world of natural resources etc could be discussed. Story elements to be discussed could include whether the big boat or boats are outsiders or whether someone in the village buys a big new boat and promises to make everyone who works with him rich, or at least better off. Maybe they think they are really doing the best thing for their fellow villagers who struggle to make living with the old ways of fishing.

Now discuss as a group how this story might be resolved. For example:
· How could the children of the selkie mother prevent her and the other seals from being harmed? What could they do to stop the new fishing?
· Who in the village might help them? 

· How dangerous an enemy will the new fisherman and their boats become? 

· What lengths might they go to ensure they can work in the sea off the village? 
· Does the story have to be a conflict (old ways versus new, the children versus the fisherman) or can they find a way of working together? 

The whole group to brainstorm and note key ideas. Note:  As before, someone must record all these key story ideas.
Box 2 - The father decides to move the family to an inland city away from the sea and the selkie mother theme
· Picture of a factory 
· Picture of a cityscape 
· Estate agents details of a flat, maybe with letter confirming sale of flat to family (Can just be ‘Dear Sir, Delighted to confirm sale of flat 2, Roundstone House, and welcome you to the thriving city centre area where we are sure you and your family will be very happy…’)
· Picture of a busy high street packed with shoppers

As with box 1, the next activity is to discuss what kind of stories the contents of the box might suggest, noting ideas. Does father want a new life away from the sea after what has happened? Or does he really want to stay but needs to earn money for the family, so is going to the city to work in a factory. Is there someone there who he wants to be near? (A relative who can help him look after the children.) 

Now discuss how the potential stories might be resolved.
· The children find a way (by fair means or foul) to persuade the father to stay in the village. (Do they tell him about the selkie mother and make him come to believe she is out there?)  
· The children find someone in the village to help their father start a new way of earning money to keep the family so they can stay in the village.

· Or they go to the city but run away back to the seaside (but are persuaded to go back accept their new urban life by their mother). 
· They agree (because of…?) to live in the city for most of the year but to stay with someone in the village – who knows about selkies – every summer.

· Someone new enters the story and the family - including the father - are happy to remain in the village.

· It’s time to move on: in a rites of passage story, the children realise it is time to leave their mother – who after alll left them, and to go to the opportunities the city offers. They are in a way doing what their mother already did to them.

Box 3 - Aquarium or Sea Life Centre threat to seals and therefore selkies freedom theme
· Publicity for seal aquarium, (preferably featuring performing deals from one of the hideous Florida aqua-parks)

· Fishing net

The next activity is to discuss what kind of stories the contents of the box might suggest, noting ideas. Perhaps the aquarium company really know – or suspect - that some seals are actually mythic selkies, and hope to capture one of these. Or maybe they laugh at the local legend of selkies and just want a seal to train to do tricks. Maybe they offer local fisherman a great deal of money to capture a seal, or a selkie because they think only local people know which seals are selkies.

Then discuss how the story might be resolved:

· Children thwart the attempts of fisherman who takes the aquarium’s money to capture a selkie.

· The selkie returns to human form and persuades the person from the aquarium that to hunt selkie is cruel – so we have a ‘coming to see the truth’ type of story rather than a conflict.

· The children enlist the help of villagers who play a trick on the aquarium people and so rally to save the selkies.

· An old magic curse against anyone who hunts selkie is told to the children by a ‘wise old person’ and they find a way to invoke it – to bring up a great storm every time the selkie are threatened with capture.
· A seal or even their selkie mother is captured but released by the children.
Box 4 - Environment and pollution theme
· Plastic scrap and rubbish from shoreline

· Article on pollution of coastal waters 
· Pictures of washed up dead fish

· Letter from selkie mother describing the pollution in the waters where she and her kind swim. Seals are getting sick, no selkies yet but it is only matter of time…

This box suggest a saving the seas from pollution theme. This could link the children’s desire to help their mother with a more general ecological theme. Students brainstorm how the children could make a difference. Could there be a local source of specific pollution (chemical?) that the children discover and stop, by persuasion or direct action? Could they take evidence of pollution to the papers or television and start a consciousness-raising campaign?
Then discuss how the story might be resolved:

· The children start a save our sea campaign. It goes well, but they need something extra to make it more than just a nice little story for local papers about a bit of local pollution. So they persuade their mother to show herself to reporter or reporters in human form to tell about the seals and selkies plight.

· The children do battle with a local polluter and either reveal their illegal polluting activities or persuade them to mend their ways. To do this, they may need to bring in the help of an outside environmental campaigner or organization. 

· They start a campaign to physically clear up the beach and it becomes a focus for the village. People come to help make the bay a pollution free zone.

In all the above scenarios it is important to stress to students that they need to use their imaginations to develop their stories. They must create extra characters, alter or add to the world of the village and coast to bring in new ideas that their stories demand etc. They must not be limited by the original story: the idea of the selkie, of the two worlds on land and in the sea, is merely the starting point for a range of stories they will create. Also remember that these are stories to be told through narration and action on stage, they are not essays. 
Activity   
This is based on the general type of story that each school has derived from its box, though each group within a school can work on different versions of their general story idea: over fishing, the move to city, etc.

· Each group has a sheet of A3 paper divided into three sections: beginning, middle and end. 
· Choose 2 objects from the box that you think could be part of the beginning of the story, and write their names (‘a pebble’, ‘the picture of a fishing boat’ etc) into the ‘beginning’ section of the paper.
· Choose 2 objects that you think could go in the middle of the story, and list them in the ‘middle’ section of the paper.
· Choose 2 objects that you think could go at the end of the story, and list them in the ‘end’ section of the paper.

They then plan the story and pick the three key scenes and improvise a tableau for each scene. The groups can then share and show their work, with one or more students from each group standing out from the tableau and describing what the tableau is showing.
If there is time, each group writes down their story in a set of notes describing the main scenes and what happens each of them. 
It is very important that someone in each group notes the key points of each story, by writing out a simple list of events in sequence. Adult support must ensure that everything they have created is listed.

The lists are handed to teacher/group leader, who will create a composite story for each group for the following week or session.

Additional activities

If time permits (in additional or follow-up sessions), at this phase of the scheme - where students are developing ways of using the selkie story as a stimulus for their own creative work and exploration of ideas -  the following activities could be included.

Input - Remind students that good description is vital to help people see the world in which a story takes place. In the following activity they must identify phrases that really evoke their scene, and which involve senses other than seeing.
Activity 
In groups of 4 students read and share their individual descriptions of the village. They can do this by passing their work round and reading silently, or each student can read their description to their group in turn. One student in each group makes a list of what everyone in the groups agrees are the best phrases. These could go into the narrative script for the show. Share these lists of key phrases and make a ‘master list’.

Input - Review the key events of the selkie story in sequence and agree with students a list of the key scenes/ moments in the story design. Make a list of these on the board. 
Activity - Pick a scene and ask as many students as are required to populate the scene to create a freeze frame physical tableaux of it. Unlike previous tableaux activities, this time try to focus on expressing emotions that characters in the story/ tableaux are feeling, through their physical pose. 
The tableau is refined using the principle of alter ego. Other students (not engaged in making the tableau) are encouraged to explore and express the feelings that each figure/ character in the tableau is feeling. The figures are encouraged to adjust or alter their pose to suit the emotional focus. (This is a difficult concept to grasp to begin with and teacher/ writer will need to instruct by initial example.) 
Once this group has refined this tableau, pick another scene and a new group of students to make the tableau for it. Again, the rest of group operate as alter-ego to express the emotions of the characters and suggest refinements to the tableau.

Repeat this activity with as many of the scenes from the list as seems profitable or time allows.

The learning objective of this activity is make students think more deeply about the exact emotional state of characters at key moments in the story design

Session 3
Aims of session

· To begin creating the structure (tableaux plus narrative) of the work to be performed at school

· For students to begin refining their ideas about their story into tableaux with accompanying narrative

· For students to see the creative link between the physical and textual aspects of drama
Teacher to read the plan/ outline for the composite stories, (with detail added and read with ‘feeling’, so that students see how to bring a text to life when it is spoken aloud) this will inform their reading of the narrative they will create and perform. At key points in the reading of the story, students will be asked to quickly create a physical tableaux to illustrate the moment. 
Activity  

· Divide each ‘story group’ into three groups of approx 3 or 4
· Allocate one group to the beginning, one to the middle and one to the end sections of the composite story. A group or individual could be identified as the narrator at this point. 
· Each group is given details of their section of the story, from the compilation made developed by the teacher
· Groups decide what part of their section contains the best opportunity for making an illustrative tableau. This can be one freeze frame or, which is better, a short sequence of shifting physical formations. (E.g A group can plan to depict how the children would look out to sea for their mother. We see them doing this as a group. But the narration says that as the months went by they gradually stopped looking, and the tableau can show the children one at a time breaking from the watching group until just one is left, who finally looks round, sees they are alone and finally, they too move sadly off.)
· Each group plan and create the tableau. They should be encouraged to try different ways of expressing their ideas in tableaux: as with all creative work, the first attempt or idea is not usually the best! 
Input - Two important concepts need to be introduced to the work at this point:

1. Narrator/ narration - Explain the role of narrator in the planned stage performance. The narrator or narrators (groups may decide to have more than one person reading their narration) will stand to one side of the tableaux and read a script (that the groups will write) that accompanies the tableaux. This narration will be more than plain explanation: it will be a piece of creative writing full of detail and ideas. It will especially focus on the thoughts and feelings of characters in the tableaux, revealing what we cannot see: the things that are going on in the characters’ heads.
2. Alter ego - This activity involves a pupil other than the one playing the character acting as an extension of that character. The alter ego’s main function is to express the feelings of the character. This dramatic convention is designed to explore how a character might be feeling about a given situation even though the character itself may not be able to express those feelings. (The narrator can use ideas discovered through the use of alter-ego techniques to say in the narration what key characters are feeling in a tableaux to help bring the meaning of it to life.) 
Activity
Each group shows their tableau. The teacher leads questioning by the rest of the students to generate an in-depth and shared account of what is happening and why. 
Activity
Each group shows their tableau again, but this time they are directed by the teacher who identifies strong points and involves the key comments from students and shows how these can be incorporated into a revised version. This is a process of suggestions, try-out and discussion. While one group is working on their tableau with the teacher, the rest of students observe the process of refining physical work.

Note down any key elements of explanation that to be added to the narrative that will accompany the tableau.
Activity
Each student chooses a character from the tableau their group created (more than one student can choose the same character) and writes an in-character monologue. 

Input – introduce some key points to help students:

· Start by imagining how your character is feeling at their situation in the tableau.

· Introduce any background information you need to make their feelings more understandable.

· Think about how they feel about what is happening in the tableau and what they think about any of the other characters.

· Be free in letting your imagination run into other areas of the character’s life. Maybe they wish they were somewhere else (where, why?), maybe they are remembering something that happened in the past (you can make this up) which influences the way they feel now. E.g. they may be looking out to sea and they hate the sea because they think it took their mother from them.

· Remember to write as if you are speaking aloud, or in your head, as the character you have chosen. Be free with your emotions, this is a character talking with feeling, not an essay where everything has to be in perfect English!

If there is time you can share the monologues or students could rewrite and complete top copy versions of their monologues in other time before next week.
Monologues are then to be handed in to go into the mix to make the narrations.

Session 4


Aims of session

· To rehearse and refine the tableaux (so they can be repeated as required for rehearsal)
· To (begin to) develop a written narrative to accompany each tableau, by exploring key creative writing skills: understanding narrative sequence, descriptive writing (of location) and writing about characters’ inner lives, their thoughts, feelings etc.

Activity

Warm up games - some brief energy-raising games.
Activity   
The students who last week each took responsibility for the beginning, middle or end of the story tableaux, rehearse their ideas. Encourage them to be self-critical and consistent: if they feel a particular shape or movement works, they should practice it so that they produce it as required. (Focus them onto rehearsal of agreed ideas rather than improvisation.)
Showing: Each group shows their tableaux, in the proper story sequence, so the whole group can see their show slowly coming together.
After each tableau, encourage a whole group discussion about location (of the tableaux), use alter-ego to explore characters etc. The aim of this discussion is to make students think more deeply and in more detail about their tableaux. The teacher should note key points that occur that could be included in the narratives that will accompany the tableaux, especially the emotions and thoughts that characters in it might be feeling or thinking (via alter-ego).

Activity  
Practice reading aloud - there are many ways that a group can share this. 
· The text can be read round the whole group, each student reading just one sentence. 

· Or volunteers with a particular interest in reading can real the whole text. You might set this approach as a sort of audition process with different students being given an instructions to read the text in a different ways (like a great speech, like a quiet conversation to one other person, like someone speaking to themselves, etc) 
· Encourage student to develop a dramatic element to their reading: focus them onto recognising and responding to key words, punctuation and to expressing the feelings contained in the meaning. (Try to identify where emotions ‘peak’ and what key words ‘give away’ the feelings being expressed.)
Session 5

Performance

Session 6

Aims of session

· To reflect on last week’s performance. 

· To record the show (tableaux and narration) on video.

· To write in-character monologue

Instead of the usual warm-up activity, students are encouraged to reflect upon their experiences of the performance in the previous week. This is a brief whole-group discussion activity, sharing personal thoughts about best bits, challenges etc.

Activity 
Re-run the show for video recording purposes, explain that this will capture their work for ‘ever’.
· Run the whole show without the camera rolling. Remind students how they did things that worked well, suggest any improvements. Stop and work out any performance or reading issues as you go through their performance.

· Run it again, still not recording, this time from start to finish without any breaks to change things. (If mistakes occur, just carry on.)

· Give notes to group, reminding them of things that work well and they should focus on, noting any little slips they must avoid next time, etc.

· Finally run it with the camera recording. Aim to record the whole performance in one take. (You can explain that films are created by endless takes of scenes or short episodes, but that this is a recording of a theatre performance, so what we are aiming for is a sense of pace and of live performance captured on video.)

If major slips occur during recording of performance, decide whether to keep material up to the slip, then break and start a new take, or whether to go back to the start and record from the top to ensure the final recording is one clean take. This latter is the better option.

As an optional input, you might like to offer some small suggestions for acting in front of cameras rather than an audience:
· Gestures can be made smaller and more subtle.

· Don’t look at camera: fix a point on the wall or floor.

· Learn to keep still until camera is rolling and hold positions until after ‘cut’ is called.
Activity  
Each student writes an account of the main events of the play in the voice of one of the characters. They tell the story as if it happened to them, adding as much detail and as many thought and feelings as they can. (The aim for this is that their creative writing will be more imaginative, insightful etc; because of the experience they have had of planning, making and performing the show.)

Session 7
Aims of session
· To celebrate the work undertaken
· To create a piece of writing reflecting on their experiences, with personal comments and observation

Activity  
Students watch the recording they made last week on a monitor, encourage them to make comments and be proud about their work. 
Activity
Each student plans and writes a letter to a friend from another school about what they have been doing on the drama writing project this term. They must try to include as much detail as possible, and say how they felt about what they did.  They should try to end the letter by saying what key things they felt they have learned from all their work.
Finally, allow some unstructured space for discussing, sharing and expanding upon any issues that may have come up for students during the past weeks.

Session 8
Aim of Session
· Write A Newspaper Article About Your School’s performance
· To capture the pupils’ experience and response to their performance.
· To develop pupils understanding of the conventions and style of writing a newspaper article – with specific focus on questioning. 

Input - review with pupils’ features of a newspaper. This can be done through class discussion, using an example for analysis, or just re-capping pupils’ existing knowledge including: 

Layout:   

· Headlines….Byline (underneath photograph)….

· The first line of your story is called the lead. The lead should include as much information as possible. 

· Remember to put the most important information first and the least important last.

· Short Paragraphs (one or two sentences per paragraph)

Content 

· FACT - What happened?   Where?  When?  Who was involved?

Why was it important?

· OPINION including personal comment and description.

Activity 1
Ask pupils to think of as many people as possible who they think would have an opinion of/and or experience of the class/schools’ performance.

· Head teacher

· Pupil

· Teacher

· Writer

· Parent

Conducting an interview
· Ask pupils to choose one of the above people to interview. 
· Invite pupils to write down one question they would ask if they were a journalist conducting the interview.
· Discuss the purpose of these questions with the pupils, as well as review their knowledge of open and closed questions.
· Write down all the questions on the board, asking the pupils to identify whether they are open or closed questions. 
· Ask pupils to organise the questions into a schedule to ensure that there is no repetition. 
· Invite one of the pupils to become the chosen character. The teacher or pupil can adopt the role of the interviewer. This decision depends upon the pupils confidence and ability. 

· The rest of the pupils are invited to become journalists and make notes during the interview.
· When the interview is finished, ask the pupils to review and check their notes. 

Writing the article
After a short re-iteration of the layout and conventions of a newspaper article either; 
· Invite pupils to write the whole article on their own.

Or 

· Write the article as a whole class, starting in stages…one paragraph at a time.  At the end of each paragraph the pupils are invited to read their work aloud.   The teacher then incorporates the ideas into one article that is written on the board. In this way the pupils have a chance to develop their own ideas as well as assess and improve the work. 

APPENDIX 

This glossary of subject-specific terms is taken from the Key Stage 3 National Strategy Objectives Bank. (Some terms, e.g ‘sculpting’ and ‘alter-ego’ have been used in this scheme of work.)

Action narration Each participant pauses and verbalises motives and descriptions of actions before they undertake them in an improvisation.

Alter ego This involves a pupil other than the one playing the character as an extension of that character. The alter ego’s main function is to express the feelings of the character. This convention is designed to deepen the collective understanding of how a character might be feeling about a given situation even though the character itself may not be able to express those feelings (text and subtext). The expression of feeling may be verbal or physical. 

Audience Anyone watching a play or dramatic presentation.

Backstory That which has happened prior to the start of a drama.

Body language Physical movement and gestures.

Centring Using the idea that a character is ‘ruled’ by a particular centre. For example, pupils move around imagining that their character is based in their forehead, kneecap or the small of their back.

Character Character is not the same as role: a character in a play has a recognisable ‘personality’ and acts accordingly.

Collective character A character is improvised by a group of pupils, and any one of them can speak as the character. In this way the whole class can be involved in a dialogue, for instance by half the class taking on one of the characters involved. There doesn’t need to be conformity in the responses they make; different attitudes can be given expression so that there is also dialogue between members of the collective character.

Communal voice The group operates as a commentator on the action while speaking from the same perspective, or individuals speak the words of one of the characters in the drama.

Conscience corridor At a critical moment in a character’s life when a dilemma, problem or choice must be faced, the character walks between two rows of pupils who may offer advice as the character passes. The advice may be from the pupils as themselves or from other characters; the advice may include lines or words spoken earlier in the drama.

Convention Indicator of the way in which time, space and presence can interact and be imaginatively shaped to create different kinds of meanings in drama. The term used in the National Curriculum is techniques.

Duologue A dramatic conversation between two people.

Enactment A dramatic presentation or performance.

Ensemble A group of actors who perform together.

Essence machine Exploring and capturing the key features of a given situation in a movement sequence.

Flashback A replay of important moments to allow for group scrutiny. This can be done in real time, in slow motion or as a series of tableaux. 

Forum theatre A small group act out a drama for the rest of the group as ‘observers’. 

Frame Snapshot-like focus on a particular moment.

Freeze-frame Pupils select a key moment and arrange themselves in a still picture to create it. (See Tableau)

Gesture Aspects of communication which rely on physical movement.

Given circumstances The term (from Stanislavski) applies to the essential information about characters’ past lives and relationships revealed by a playwright or used as the basis for a dramatic exploration.

Guided tour One pupil, with eyes open, slowly leads another pupil, with eyes closed, through an imaginary environment, providing a spoken commentary. The stimulus can be a picture or text.

Hot-seating One person takes on the role of a character from a book or from real life. Others ask questions and the hot-seated character responds in role.

Icebergs A reflective device in which a diagram of an iceberg is drawn. Pupils have to consider what is text and what is subtext in a scene, and then note text above the waterline of the iceberg and subtext beneath the waterline.

Improvisation Using whatever comes to hand in terms of props and ideas to make something up.

Mantle of the expert The major feature of this convention is that the pupils are in role as characters with specialist knowledge relevant to the situation they find themselves in. 

Mapping Laying out different scenes and events visually and looking for lines of development or alternative structures.

Marking the moment Allows the participants to reflect on a time within the drama in which strong reactions, emotions or feelings were felt by the individuals within the group. They are reflecting out of character and so the reactions identified are those of the participants themselves, not the characters they were playing. 

Mime Pupils interpret or show a key moment without words, using only movement and facial expression.

Modelling Demonstration (by teacher or pupils) which helps pupils by giving them an image of what is expected from them.

Monologue When one person is speaking on the stage, either speaking thoughts aloud (soliloquising) or talking to an audience (direct address).

Overheard conversations The group ‘listen in’ to ‘private’ conversations between characters in the drama.
Plot The constructed order in which a narrative is presented.

Presentation Direct communication with an audience.

Private property A character is introduced, or constructed, through carefully chosen personal belongings – objects, letters, reports, costume, toys, medals, and so on. The intimacy of the information gleaned from these objects may be contrasted with a character who reveals very little about themselves or who presents a contradictory self-image from that suggested by the objects – the private property forms a subtext to the character’s words and actions.

Proxemics Conveying meaning through the way that characters are positioned in relation to each other in a dramatic space.

Representation Where actors exist in their own world, communicating indirectly with an audience.

Ritual and ceremony Pupils create appropriate rituals and ceremonies that might be celebrated or endured by characters to mark anniversaries, cycles, initiations, belief systems, and so on. 

Role-on-the-wall Pupils build up a picture of a character by writing key words and phrases inside the outline of a character.

Role-play Pupils consciously adopt a role that is different from themselves, pretending to be someone else in an ‘as if’ situation.

Sculpting Observers or participants suggest ways of placing another pupil in a significant frozen position so that the group can make a considered analysis.

Semiotics Semiotics is the study of signs. In drama and theatre, semiotics applies to the meanings within a play that are decoded by the audience.

Soliloquy A speech delivered by one person when no others are present on stage.

Soundscape Sounds used to create the atmosphere of the place in which the drama takes place. These can be pre-recorded or live and are usually, though not always, created by the participants.

Split screen Pupils plan two or more scenes which occur in different times and places and then work on cutting backwards and forwards between the two scenes as in film or TV. 

Spotlighting One person or group becomes the focus of attention for all, as if under a spotlight.

Stichomythia Short lines that seem to bounce off each other, for example, in the conversation between Macbeth and Lady Macbeth after Duncan’s murder.

Storyboard Sketching the storyline of a play on paper in cartoon form.

Subtext Underlying meaning which is not stated directly but can be inferred.

Tableau(x) A French word meaning ‘living picture(s)’ – pupils create a still image with dramatic impact. Participants create a ‘photograph’ using their own bodies to represent a moment from the drama. (See Freeze-frame)

Teacher-in-role A crucial technique whereby the group leader adopts a role offering a model of appropriate language and behaviour. Expressed in its simplest form, the teacher or leader takes part in the drama together with the other participants. 

Technique The National Curriculum term for what are often referred to as ‘drama conventions’. In this bank the term is also used to refer to dramatic skills.

Thought tracking The inner thoughts of a character are revealed either by the person adopting that role or by the others in the group. 

Transporting a character Pupils take a character and transport them, in role, to a different time or place where they interact with others from the new situation.

Warm-up Structured starter activities to establish atmosphere and attitudes and get mind and body working.

Many of the above definitions are taken from Structuring Drama Work by J Neelands (ed T Goode) C
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