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Learning objectives that could be covered by the activities in this unit (taken from the Framework for Secondary English):

	Speaking and listening – 3 Group discussion and interaction

	3.1 Developing and adapting discussion skills and strategies in formal and informal

contexts

3.2 Taking roles in group discussion


● recognise strengths and identify areas for development in their own and others’ contributions
● move a discussion forward by developing and drawing together ideas arising from discussion
	Reading – 6 Understanding the author’s craft

	6.2 Analysing how writers’ use of linguistic and literary features shapes and

influences meaning

6.3 Analysing writers’ use of organisation, structure, layout and presentation


● analyse in depth and detail writers’ use of literary, rhetorical and grammatical features and their effects on different readers
	Writing – 7 Composition: generating ideas, planning and drafting

	7.1 Generating ideas, planning and drafting


● link their selection of ideas and planning choices explicitly to a clear sense of task, purpose and audience and the individuality of their own writing
1. Introduction

This scheme of work aims to lift poetry from the confines of its form, English language, and immerse it in cross-curricular areas – arts, history and sciences – rich with content.

This scheme of work gives time to experience learning through doing and making and aims to encourage the writer’s ‘skewed-view’ that makes the familiar unfamiliar (allowing the world to be seen in a new way). 
Mandy Coe’s poetry has been broadcast on BBC radio and television and has won a number of awards, most recently the Manchester Poetry Prize. Her poems have been published in magazines and newspapers such as the Radio Times and the Guardian. Mandy is a contributor in the A&C Black's Poetry Writers' Yearbook 2007 and she received a Hawthornden Fellowship in 2005. 

Mandy visits schools and provides INSET for teachers. She also delivers workshops for young people and adults in community venues and has worked in arts venues such as TATE Liverpool, The Royal Festival Hall and the Barbican. She works as a free-lance educationalist with the Children's Poetry Bookshelf and for National Association of Writers in Education.

Mandy's work for children appears in anthologies by Hodder, Wayland, Oxford University Press, Pearson Education and Bloomsbury. Her work with schools has been featured in the TES. 
2. Five Warm-up exercises
Aim
· To give the group an opportunity to relax and refocus on elements of creative writing: play, observation, discussion, questioning, inventing. Warm ups are also a useful way to illustrate a particular theme/writing method to be featured in other sessions.

Benefits
· The flexibility of warm-up exercises means they can be done quickly or extended to develop a central idea. Depending on time available they suit individual as well as collaborative work (with one person scribing). These exercises will reinforce the ‘looseness of first draft’ and the creative freedom of subjectivity (no ‘one’ right answer).
Resources

· Each warm-up connects with a different element of the curriculum. Many of them (warm-ups and main exercises) use work by contemporary poets (see attached) as a starting frame or model. These poems are used to kick-start the writing and illustrate a wide range of approaches and themes. Enough copies of these will be needed for pupils to read and discuss them. A flip chart or white-board (for group work) will be needed in all the sessions.
(i) Warm-Up: Breaking the Rules, Making the Rules (science)
Resources: copies of Elemental Dos and Don’ts
As a group draw up a list of elements such as water, heat, ice, rain, fire, steam. In a group, or working individually, choose one. Then, addressing him/her/it write a list of do’s and don’ts for them. For example:

Do

let blades slide across your back

form a new country between sky and lake

creak and crack

tinkle in gin

Don’t

let the sun make you sweat
sting the polar bear’s paws

let blue mountains become blue lakes

topple Aunty Maureen on the back step

M. Coe
Note: Invite pupils to clearly visualise these elements. Encourage them to jot down ideas, including small detail as well as vast images. Ask them to think of colours, sounds, texture. Repetition gives the work a natural rhythm. These pieces have what is called a run-on title. If you don’t state what the element or character is, the sense of mystery is deepened. 
(ii) Warm-Up: Translation… Sound, Or Meaning? (language)
Resources: copies of Old Pond Haiku
Make copies of Bashō's "old pond" haiku (see attached). Look at the shape of the symbols; do they remind pupils of pictures? Read the phonetic translation aloud to explore the sounds of the language. Then read the translation.

Notes: Ask pupils to guess how many languages exist in the world (it currently stands at about six and a half thousand). Ask pupils to guess how many are spoken in Britain today (over 300). Poetry exists in all of these languages. Discuss the idea of translation: should you translate literally, or try to preserve rhyme patterns (which might mean using other words)? As an example, point out that haiku does not mean strict use of syllables, but sound symbols (we do not have the equivalent in the Roman alphabet).
iii) Warm-Up: Dinner Dreams (manufacturing)


Resources: three or four cut-up versions of Fishbones Dreaming
Make three or four copies of the poem Fishbones Dreaming by Matthew Sweeney (see attached) and cut it up along the suggested lines. Present each cut-up-poem to a small group and invite them to put it back together again. As it is non-linear narrative, pupils will hopefully have a ‘light-bulb moment’. Afterwards, read the original version and ask the pupils what clues exist in the text, i.e. the poem’s use of tenses, font and repetition.

Optional extension
In a group, choose a food item such as a boiled egg, a broken pencil, a slice of bread, a cotton shirt. Talk through its journey. Try to think of at least four stages. Ask a few questions: Where is this object now? And where (or what) did it used to be? Can you tell the story backwards? All writers can wield the power of non-linear narrative – in the same way that films use flash-back or fast forward.

Consider use of refrain. Remember, the object does not like being where it is and wants to get back to better times. Matthew Sweeney uses these lines between each step of fishbone’s journey: He didn’t like to be this way./He shut his eyes and dreamed back./Back to when… Invent your own refrain to link each stage of the process.

iv) Warm-Up: Zoom-In (biology)
Resources: copies of Amulet
Make copies of the Ted Hughes poem, ‘Amulet (see attached). Read the poem in silence; then read it aloud.
The group poem you will create will attempt to fit smaller objects inside larger ones… like Russian dolls. Start with something big such as a sky, sea or forest. Start the poem with ‘Inside the…’ and fit something slightly smaller inside each time until you are down to the smallest element you can imagine – then end on a surprise! So inside the flower is the stamen, inside the stamen is pollen and inside the pollen is… the song of a million bees! Or all the colours of the rainbow!

Note - After the group poem, take another look at the Ted Hughes poem. See how it does not just fit things ‘inside one another’ in a rational way. Hughes works to makes other connections – using colour, texture and shape. Notice how, at the end, he returns to the beginning. This is called a ‘circular poem’. 
NB To develop this into a main exercise, invite pupils to abandon the element of logic/size and introduce more abstract connections. So inside a song might be a smile, inside the smile, might be a ship etc.
v) Warm-Up; Symbols and Signs (science/math)

Resources: copies of Punctuating the Silence
Look at John Agard’s poem ‘Punctuating the Silence’. Read it in quietly, then read it aloud. See how Agard plays with what punctuation marks look like as well, as what each one does. 
In a group, with one person scribing, come up with a poem about mathematical and scientific symbols. Start the poem with ‘I could be a….’

Note - it is worth drawing up a list of symbols to use – perhaps introduce some new ones pupils may not yet know of. Talk about the possible characters of these symbols (if they were people, what sort of people would they be?) Remember to look at them visually: % looks like??? How about the infinity symbol? Or ask pupils if they use any of these when texting. 

3. Resources for the Scheme of Work
These exercises connect with different elements of the curriculum. They all use poems (attached) as a starting frame. Enough copies of these will be needed for pupils to see and read them. In two cases of the main exercises (Interviewing History, Week One, and Into the Frame, Week Two) it will be useful to have access to resources (art and history books, encyclopaedias or internet).

Session 1 - Questioning the Past (history)
Resources: Illustrated history books (modern and ancient history).
Being a writer is all about questioning; then writing down the answers. This exercise encourages young writers to get into the habit of asking questions – in this way the blank page does not stay blank for long. In a group, draw up a list of objects from specific periods/events in history: Hadrian’s Wall, an executioner’s axe, the Golden Hind, a spitfire.
Each pupil chooses one they are going to speak for. The facilitator then reads out a list of questions – one at a time, in order to interview the objects. 
Students will write down the answers in first person narrative, starting a new line for every answer. They will write as if they are the object – imagining that this object can see and hear and feel and that it has a voice. 

They do not need to write down the questions in addition to the answers, but will need to include a little of the question. So ‘what is your name?’ would be answered with: They call me… Or, I am known as…. Here are some suggested questions:

· What can you see, hear or feel? 

· What is around you/above you/behind you/below you?

· Complete this sentence: I am……….
· Tell us one tiny detail about yourself.

· Tell us a secret.

· Is there anything you regret?
· What do you wish for?

· Who are/is your friend/s?

· What are you afraid of?

· Tell us something you once overheard.

· Who/what are you?

Note - Can the group come up with more questions? In redrafting, invite pupils to rearrange the order of the answers; take out weaker answers; swap weaker, or repeated words; cut little words such as ‘and’ and ‘can’. 
Session 2 In the Frame (art)

Resources: pupils will need access to a small selection of classical paintings for this. So art books, postcards, or the internet sites such as (http://gardenofpraise.com/art.htm).

In his poem Van Gogh’s Yellow Chair Mark Roper imagines someone climbing through the frame, right into the painting! Find a copy of this picture and let pupils look at it while reading the poem. As if they think the poem captures some of the stillness of the picture? 

Using art-books and postcards invite pupils to choose a picture of their own. Ask them to consider its mood, colours; the smell of its air. What’s in the picture? 

They should imagine climbing in to pick up, touch, or relate to an object in this picture? Give the poem the same title as the picture.
Write the poem out in a couple of sentences first. Read them aloud, then shape those sentences into seven or eight tiny three-line verses. Read them aloud again to see how short verses and lines slow down the pace (long lines make us read faster, short ones: slower).

Session 3 Poetry Voyage (geography)

Resources: pupils will need copies of Where Am I?; access to books on space, geography reference books and an atlas.

In Wendy Cope’s poem Where Am I? (see attached) she has sent herself to the moon. The poem lists real places on the moon, such as the Bay of Rainbows and the Sea of Tranquillity. We hear how hot it is (hotter than boiling water) and we see through her eyes what she can see. 

Ask pupils to pick a remote spot in space, or on planet earth that they would like to visit. It can be in a desert, on top of a mountain or glacier; even under the sea. Writers are a bit like detectives, so using books or a website do a bit of research. 

· What would you would see and feel if you were there?
· Make a note of technical terms, such as place names or the names of gases, minerals: these are often lovely-sounding, mysterious words and many poets use them in their writing.

Session 4 What If? (science)
Resources: copies of the poem Gravity.
In her poem ‘Gravity’ Rachel Rooney goes into the ‘what-if’ world: it’s a great place to go when writing poems. 

Rachael imagines a world without gravity where everything floats up into the air. She lists in detail what happen and how things look. 

There are many natural laws unique to our fantastic planet earth: facts of science we often take for granted. Using the start line: If it wasn’t for… ask pupils to write a ‘what-if poem’ describing what might happen if one of those rules was broken. For example: 

· if it wasn’t for light;

· if it wasn’t for time moving forwards; 

· if it wasn’t for the earth being round; 

· if it wasn’t for night and day. 

Can you think of more?

Session 5 No Digas Nada (Spanish)
Resources: pupils will need a Spanish/English Dictionary

Everyone starts their poem by copying down this Spanish phrase:
No digas nada, escucha…

which means: Don’t say anything, listen to…
Chose something from the list of Spanish words (see attached) and add it to the end of the line. For example: 
No digas nada, escucha las florecer,
so it now says: Don’t say anything, listen to the flowers.

On the next few lines – in English – tell us what the flowers might say if they could speak. They might tell us a secret, they might sing something, or shout; they might ask a question. 
Star the next verse with the same Spanish phrase, 

No digas nada, escucha…

Choose another word from the list and tell us what that says. And so on. Practice saying the Spanish phrase aloud. See how it adds to the rhythm of the poem. Encourage pupils to use a Spanish/English Dictionary if they wish to add more Spanish words. 

NB as an option to develop this, take a look at another poem celebrating multiple languages: Pablo Neruda’s ‘Ode to Thanks’ (see attached).

Reading for pleasure
These exercises all involve reading the poems a few times, aloud and in silence. Poetry is meant to be heard and the Poetry Archive celebrates this aspect of poetry (see resources below). Remind pupils that poems do not wield text in order to pass on information the way a road sign, or instruction does. Instead of ‘getting it’ the reader of a poem is meant to slowly find it: like exploring a puzzle, a painting or unwrapping a present. It is important for adults to model this approach – pleasure in discovery through rereading (over years in some cases). 

Redrafting

In secondary schools, group feedback (in groups of five or six) provides a valuable opportunity for peer editing. Sue Dymoke observes that pupils who make progress in their writing are “learning to draft (and, in some instances, to work with a drafting partner)” as well as “learning to look critically at their own work and to accept constructive criticism from others” (Assessing your pupils’ poetry). Traditionally, pupils see redrafting as an unwelcome labour: “Do I have to write it out again?”. But revision is not simply the correction of errors; it is a continuation of the creative process. Here are a few points to be explored:

· Does the piece flow/make sense?

· Read it aloud to explore voice, rhythm or line breaks.

· Can the sequence/timeline be altered?

· Are opening and closing lines at the beginning or somewhere else? 

· Is essential information missing? Or is the writer telling us too much?

· Is there accidental repetition or ambiguity?

· Can the piece be tightened by removing unnecessary words?

· Check the possibilities and consistency of viewpoint and tense.

Scribing for the group is also valuable in that it makes the drafting process visible and democratic. Because the writing is ‘public property’, pupils are liberated from feelings of attachment that might make them reluctant to cut unnecessary words or phrases. In group work you can pool ideas, check for rhythm and pace or discuss the pitfalls of forced rhyme.

Resources 
(i) Books: 

Yates, C: Jumpstart: Poetry in the Secondary School
Poetry Society, 1999

Zielgler, A: The Writing Workshop Vol 1 

Teachers & Writers Collaborative, 1981

Brownjohn, S: Does it Have to Rhyme? 

Hodder & Stoughton, 1980

Marzan, J (ed): Luna, Luna: Creative Writing ideas from Spanish, Latin American and Latino Literature

Teachers and Writers Collaborative, 2000

(ii) Internet:
www.poetrysociety.org Teaching ideas and general information about poetry in the UK.

www.applesandsnakes.org Teaching ideas and general information about poetry in the UK.

www.booktrust.org.uk Children’s Laureate Website: The Poetry Friendly Classroom.
www.poetrybooks.co.uk Children’s Poetry Bookshelf (and the ‘T.S. Eliot Shadowing Scheme’ for secondary schools)

www.poetryarchive.org An invaluable site for work in the classroom, featuring live readings of contemporary poets. Includes specific areas for teachers and pupils.
Being clear, coherent and accurate in spoken and written communication.


Reading and understanding a range of texts, and responding appropriately.


Being adaptable in a widening range of familiar and unfamiliar contexts within the classroom and beyond.


Making informed choices about effective ways to communicate formally and informally.





Competence








Assessment outcomes and criteria:








Teaching strategies and activities:


Discussion and physical stimuli for writing.





Texts and resources:


Contemporary poetry, classical paintings and information on science, history, languages, mathematics and biology.





Language


Looking at translation and using foreign languages in poetry.





Writing


7.1 Generating ideas, planning and drafting





Reading


6.2 Analysing how writers’ use of linguistic and literary features shapes and influences meaning


6.3 Analysing writers’ use of organisation, structure, layout and presentation





Speaking and listening


3.1 Developing and adapting discussion skills and strategies in formal and informal contexts


3.2 Taking roles in group discussion





Progression substrands:





Exploring others’ ideas and developing their own.


Analysing and evaluating spoken and written language to appreciate how meaning is shaped 





Critical understanding





N/A





Cultural understanding








Making fresh connections between ideas, experiences, texts and words, drawing on a rich experience of language and literature.


Using inventive approaches to making meaning, taking risks, playing with language and using it to create new effects.


Using imagination to convey themes, ideas and arguments, solve problems, and create settings, moods and characters.


Using creative approaches to answering questions, solving problems and developing ideas.





Creativity








Key concepts:





Cross-curricular/extra-curricular links: Use of a professional writer to work with selected groups of Pupils. Subject links: languages, arts, history, science, biology, mathematics.





Overview of unit:


Development of creative writing abilities through varied cross-curricular stimuli





Duration:








Term: 





Year: 9





Title of unit:


Characterisation














