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Introduction
This scheme of work aims to create a short, tight piece of drama that can quickly be developed for filming by the group.  With the limitations of timescale the drama should be developed quickly and easily allowing later sessions for the filming and editing processes.  
These sessions work hand-in-hand with the Scheme of Work from Suited and Booted, who cover the various elements of the filming process.

The basic idea is to create a script around the idea of exaggeration and how different characters influence their storytelling.  The parameters of the piece are designed to keep the script and storyboarding tight, though if these same methods and ideas were used for something other than a video project then the resulting drama piece could be far more wide ranging.

Assessment Focuses
Writing 

AF 1  Write imaginative, interesting and thoughtful texts 

AF 2  Produce texts which are appropriate to task, reader and purpose

AF 6  Write with technical accuracy of syntax and punctuation in phrases, clauses and sentences 
AF 7  Select appropriate and effective vocabulary 

Speaking and Listening

AF 2  Talking with others

Listen and respond to others, including in pairs and groups, shaping meanings through suggestions, comments, and questions

AF 3  Talking within role-play and drama

Create and sustain different roles and scenarios, adapting techniques in a range of dramatic activities to explore texts, ideas, and issues

Week One

Chinese Whispers
Many will have played this before or at least know what it is, but this is for the express purpose of showing how a story might change.
Arrange the group as suits you best (in a circle or in rows at their desks) and explain that a single line will to be told to the first person on the sequence.  Something slightly surreal is good as they will be less able to second-guess what ‘might’ have been said.

It is important that if they do not clearly hear what was said they cannot ask for it to be repeated and they must not just use gobbledeegook.  If they could not quite hear the line they must substitute with new words, even if the line makes no real sense.

To add to the confusion, everyone else should be gently drumming on their desks or their legs.  This is just to give background noise to make the task more difficult and also to keep everyone engaged throughout rather than just be stood waiting.
The last person to receive the line should say it clearly to the group and then compare this with the first line.
What are the differences?

Without looking to ‘blame’ anyone, where did the line change and how?

This can be repeated with a piece of celeb-gossip or with some basic instructions to again see what changes.

What’s in the Box?
Equipment: Box with a Lid

In this we explore the reactions of different characters to the same stimulus.
Ask for four volunteers – or pick them.

Explain that they will each be given a character (as defined by ‘what they do’) and they will be asked to each react in turn to ‘What’s in the Box’.  In turn the item will be mimed, since to have real versions of the items below would be impossible/impractical, but this also means they are not actually surprised by the item, but must behave as though they are seeing it for the first time.  Having the item written on a cue card in the box may help.
Start with mime and ask the participants to add in speech gradually.  The task for those watching is to guess what ‘type of person’ is being portraying, by the nature of the reactions.

Characters: Super Model, Business person, Zoologist, Snake Charmer

What’s in the Box?: a Snake

Characters: Footballer’s WAG, Artist, Politician, Teacher

What’s in the Box?: Money 

Characters: Fugitive, Police Detective, Posh Lady, Farmer

What’s in the Box?: a Gun

Characters: Child, Lorry Driver, Toymaker, Astronaut

What’s in the Box?: a Teddy Bear

Obviously, more items can be added and other such groups of characters could be asked to react to something else in the box.  However, rather than develop more different ideas, ask the audience to comment on how clear the reactions were.  If they could have been clearer ask the audience members to swap places and take a turn. 

How does speech vary?  Note the characters’ pitch and style of language
How do they move and what does this tell you about the character?

Developing Characters
· Movement 

This exercise involves the whole group, but all working individually, moving around the room at once.  [Note: this author often insists that the young people do not fall in step, just walking in a circle, but change direction often and use imaginary grid-lines.  Definitely encouraged to use the whole space.]

Ask the group to walk around the room in a neutral fashion and listen for instructions that will be called out.  Move on between tasks.

· Get into groups of seven.

· Get into groups of three.

· In groups of three make a triangle shape

· In groups of four make a triangle shape.

· In groups of two make a star shape.

· In groups of [about one third of the group] make a washing machine.  (Show powder drawer, laundry door and spin cycle.)

· In groups of [about a quarter of the group] make a lawn mower.  (Electric or petrol, again show moving parts.)

In between each task the group should return to moving around the room to discourage them working with the same people each time.

This game can again go on for ages if you want/need it to with the addition of more group sizes, more shapes, and more moving items (e.g. Taxi, Escalator, Electric Pencil Sharpener, or Printer).
Equally, it can be done at pace just to get the participants working well as a group.

Next is to move around the room being led by different parts of the body.
· Nose

· Tummy

· Top of Head

These are perhaps the more obvious parts of anatomy, but be brave and try others too.

· Shoulders

· Knees 

· An ear

· A hip

· Eyelashes

What does being led around the room by these body parts do to the rest of your physicality?

What kind of Character would move like that?

If they are led by top of the head, are they very unhappy/depressed (if so why?), are they looking for a contact lens (if so where?), have they broken their neck (if so how?)?

Having tried several, choose a ‘favourite’ way of moving and decide why they walk in this way.

What has happened to make them move this way?

How does it affect their mood?

Is it a temporary or permanent physical trait?

· Profile
Keep moving in this way as you build up a profile of who and what this character is.
· How do they greet passers by?
· Why?

· Where are they going?

· Why?

· What do they do for a living?

· Why?

· Does this please or displease them?

· Why?
· What are their hopes and fears?

· What did they have for breakfast?
With a large group it may be possible to split them so that half are walking and profiling, whilst the others are asking new enquiring questions.  Remind them that if questions get silly or personal a) their characters will have to answer them too, and b) the other half of the group may take revenge.

This is left to the discretion of the facilitator.
[Note: answers regarding hopes and fears will add shape and depth to the character.  Answers about choice of breakfast will not alter the character any, but the point is that that character would know what they’d had, since it was their own breakfast.]
The more they can answer about the character, the richer the characterisation will become.  In this way they will move from ‘acting’ as the character, to ‘behaving’ as the character.  This will make it easier to react to new situations as they will understand more about the background and motivation of their character.
Group Improvisation
This exercise will work better the more in-depth the last exercise had become.

Split into groups of about five or six - Members of the group will be asked to arrive in a group situation and expected to improvise as their chosen character.

Possible situations:

· Delayed flight [volcanic ash anyone? - ed]

· Doctors surgery – lots of ailments
· Jobcentre – with only one staff member on duty
· Fairground ride – just as the fair opens
· Lunch queue – on a Friday
· Art Gallery – where a painting has been stolen

Other situations are possible, so long as they offer a space where strangers might easily meet.

Share these with other groups.

What do we learn about the characters involved?

How can the characters be more clearly defined?

Create Incidents  

(If time is tight, go to Writing Task.  This may be skipped and kept for start of Week Two)
These ‘incidents’ will form the starting point of the Drama and should importantly be one line scenes.  That means that we are specifically not looking for lots of detail, as this will come later with the embellishments and exaggeration.

Three examples:

· I got bitten by a goldfish

· My dog fell in the canal

· His wig came off and his head was green

In each of these examples nothing much happens, but there is just enough for one person to want to tell someone else.  Each line could possibly be prefixed with, “You’ll never guess what…” and we can easily start to make guesses about situation and characters.
In time these will be elaborated upon, but this task here is just to create a list of ‘Incidents’; starting points for the stories.

Write these up into a comprehensive list.

Writing Task – Character and Back Story
Capturing the detail of the characterisation that has been covered in this session, write up a Character Profile and Back story.  This should be about 100 – 150 words explaining about who the character is and what their passions are.  
Such a characterisation could be much longer than 150 word, but the skill here (re: AF 7) is to be highly specific and not to give weight to unimportant information.
Week Two 
First task for the group or the facilitator will be to define the groups.In light of the story to be developed, recommend no fewer than 5 and no more than 7.  However the model for the story may be adapted for different group sizes.

In their groups they will need to recap on various elements form Week One.  

Character should be in written format, encourage them to develop their character as the story progresses rather than change it completely.

Each group should choose an Incident from the list, or develop a new one, which they reach consensus over.
They should now all have the story structure explained.

There are expected to be 5 characters A, B, C, D and E, which are those that were developed in Week One
The Incident happens to A (whether they see it or experience it)

· Scene 1
A tells B

· Scene 2 
B tells C

· Scene 3 
C tells D

· Scene 4 
D tells E 
· Scene 5 
E?


Choice to made here about whether E meets A, or runs home to mum or flies to Mars.  How E reacts in the final scene will depend on the story so far.

Note:

We do not actually have to see the ‘Incident’ (saves having the cast a Goldfish or film by a Canal) akin to Greek Tragedy where scenes are reporting the offstage action.
By only having two characters in each scene, filming may be tight and largely concentrate on two talking heads + cut aways (see Suited and Booted scheme)

The sequence of characters can be shuffled and reshuffled, since one key element will be finding scenarios in which these characters meet and decide to impart the story.
Each time they retell the ‘Incident’ we will witness greater and greater embellishments as the characters influence and alter the story.
Improvise Different Scenes
Retelling the incident needs to be a part of each scene, obviously, but more action may take place to set up who these characters are and where they happen to meet.
In the group decide which characters will meet and where before improvising the different scenes.

Keep note of the key moments in each scene.  Emphasis should be placed on Character and how their re-telling of the story influences/changes it.  
Writing Task
Develop as far as basic Script. Each participant should have an input into the script either as the character in a scene or as writer/director considering the overall piece.

Through use of language we the audience should be able to tell location, mood and style.  In regard to AF 6, there is the need to be very specific about when a character in delivering a question or a response.  The punctuation (particularly if writing a line for another actor to use) must be very clear.
Note: there will not be the opportunity for wild car chases and long dives from top-floor windows.  The film relies on the strength of the characters to see how the simple ‘Incident’ will be developed (exaggerated!) next.

And then how E reacts to what should be the most outlandish retelling of the story.

This will develop into Storyboarding as per the Suited and Booted SoW.  Storyboarding means sketching out the story as a series of pictures.  
Only start to Storyboard once the script is in a full first draft format.  The script may well change from the first version, but having the full script in place will help keep the storyboard very clear.

Story Boarding
At this point see Suited and Booted Scheme of Work, starting with Story Boarding.
Week Three

Continue Storyboarding – as per start of Suited and Booted Scheme of Work.
Note:

It would be very easy at this point to just talk the piece through and not act it out.  If the storyboarding becomes difficult, it is worth returning to the improvisation and thinking about how that scene might look on camera.
Continues with Suited and Booted Scheme of Work
